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ALBERTA 

EDUCATION 


Office  of  the  Minister 


February  22,  1994 


Dear  Sir/Madam: 

I am  pleased  to  enclose  a copy  of  Standards  for  Interpreting  in  Educational 
Settings,  recently  developed  by  an  Advisory  Group  of  the  Premier's  Council  on 
the  Status  of  Persons  with  Disabilities.  As  Minister  of  Education  I support  the 
principals  reflected  in  the  recommended  standards,  and  I encourage  Alberta 
schools  to  adopt  them  as  an  integral  part  of  the  policy  on  the  educational 
placement  of  students  with  special  needs. 

These  standards  are  an  outgrowth  of  one  of  the  recommendations  contained  in 
the  Premier's  Council  report,  Alternative  Communications:  Issues  and  Strategies 
for  People  with  Alternate  Communication  Needs  (September,  1992). 

Recent  research  by  Jerome  Schein,  former  Chair  of  Deafness  Studies  at  the 
University  of  Alberta,  confirmed  that,  while  people  were  being  hired  as 
Interpreters,  there  was  a lack  of  clarity  and  direction  regarding  their  training, 
roles,  responsibilities  and  standards  of  performance.  The  Association  of  Visual 
Language  Interpreters  of  Canada  (AVLIC)  developed  an  in-depth  resource 
document  In  June,  1992  to  address  this  issue.  The  enclosed  document,  which 
relies  on  many  of  the  same  recommendations  contained  in  the  AVLIC  paper,  is 
intended  to  succinctly  set  out  standards  specifically  for  the  education  system  in 
Alberta. 

I would  like  to  thank  the  members  of  the  Advisory  Group  representing  parents, 
teachers,  the  Deaf  community,  and  interpreters  who  responded  to  the  challenge 
of  developing  the  report,  and  the  Premier's  Council  for  Initiating  this  important 
project.  I urge  all  concerned  with  the  education  of  deaf  and  hard  of  hearing 
children  in  Alberta  to  review  and  adopt  these  guidelines. 


324  Legislature  Building,  Edmonton,  Alberta,  Canada  T5K  2B6  Telephone  403/427-2025  Fax  403/427-5582 


Yours  sincerely. 


Halvar  C.  Jonson 
Minister  of  Education 


O Printed  on  recycled  paper 


Digitized  by  the  Internet  Archive 
in  2016 
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Advisory  Group  Members 


The  Advisory  Group  consisted  of  the  following  individuals 

who  were  nominated  by  the  various  stakeholder  groups: 

O Joe  McLaughlin  - Co-Chair  (Edmonton) 

Principal,  Alberta  School  for  the  Deaf 
Representing  Alberta  Education 

Ian  Kershaw  - Co-Chair  (Calgary) 

Executive  Director,  Deaf  & Hard  of  Hearing  Services 
Representing  agencies  serving  Deaf  and  Hard  of  Hearing 
people 

L>  Linda  Cundy  (Edmonton) 

Teacher,  Alberta  School  for  the  Deaf 
Representing  Deaf  associations 

P>  Sandra  Hosier  (Calgary) 

Representing  parents  of  deaf  children 

P>  Darlene  Karran  (Edmonton) 

Interpreter  Coordinator,  Alberta  School  for  the  Deaf 
Representing  interpreters  in  educational  settings 

P>  Linda  Lucas  (Calgary) 

Principal,  Queen  Elizabeth  Jr./Sr.  High  School 
Representing  school  administrators 

P>  Dr.  Michael  Rodda  (Edmonton) 

Professor  of  Educational  Psychology 
Representing  University  of  Alberta 
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P>  Debbie  Russell  (Calgary) 

Past  President,  Association  of  Visual  Language 

Interpreters  of  Canada 

Representing  AVLIC,  ACRID  & AVLISA 

C>  Angela  Stratiy  (Edmonton) 

Chair,  Interpreter  Training  Program 
Grant  MacEwan  Community  College 
Representing  GMCC  Interpreter  Training  Program 

L>  Loma  Wick  (Calgary) 

Teacher,  Queen  Elizabeth  Jr./Sr.  High  School 
Representing  Association  of  Canadian  Educators  of  the 
Hearing  Impaired  (ACEHI  - Alberta) 
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Preface 


Alternative 

Communications 


History 


Advisory  Group 


Preface 

In  September  1992  the  Premier’s  Council  published  a report 
entitled  Alternative  Communications:  Issues  and  Strategies 
for  People  with  Alternate  Communication  Needs.  The  report 
contained  a specific  recommendation  relating  to  interpreting  in 
an  educational  setting  that  led  to  the  development  of  the 
standards  contained  in  these  pages  (see  Appendix  A). 


In  1988,  Alberta  Education  produced  the  document  The  Use 
of  an  Interpreter  in  an  Educational  Setting:  Guidelines  and 
Standards.  The  hiring  of  interpreters  for  d/Deaf  and  Hard  of 
Hearing  students  was  a fairly  new  practice.  Alberta  Education 
recognized  the  need  for  staff  of  Alberta  schools,  as  well  as  the 
need  for  school  jurisdictions  to  receive  assistance  in  the  hiring 
and  supervision  of  interpreters.  Subsequent  research  by 
Jerome  Schein,  former  Chair  of  Deafness  Studies  at  the 
University  of  Alberta,  revealed  that,  while  people  were  being 
hired  as  interpreters,  there  was  a lack  of  clarity  and  direction 
regarding  their  roles,  responsibilities  and  standards  of 
performance.  The  Association  of  Visual  Language  Interpreters 
of  Canada  (AVLIC)  developed  an  in-depth  resource  document 
in  June  1992  to  address  this  issue.  This  document,  which 
relies  on  many  of  the  same  recommendations  contained  in  the 
AVLIC  paper,  is  intended  to  succinctly  set  out  standards 
specifically  for  the  educational  system  in  Alberta. 


The  Premier’s  Council  started  the  development  of  standards  in 
the  fall  of  1992.  The  Council  selected  areas  requiring 
representation  (e.g.,  parents,  teachers,  interpreters,  etc.)  and 
then  sought  nominations  from  the  community.  Advisory  group 
members  were  appointed  in  November  1992. 
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Preface 


The  advisory  group  members  were  mindful  of  their 
responsibility  as  representatives  of  various  groups,  the 
expectations  of  which  sometimes  varied  within  each  group. 
The  challenge  of  addressing  such  a wide  variety  of  needs  and 
expectations,  many  of  which  were  outside  the  responsibility  of 
the  project,  stimulated  a great  deal  of  discussion. 


Process  Meetings  of  the  advisory  group  included  two  widely 

publicized  and  well  attended  open  meetings  in  Edmonton  and 
Calgary.  Additionally,  members  of  the  group  liaised  and  met 
informally  many  times,  both  with  their  respective  communities 
and  with  each  other.  A draft  document  was  sent  to  a wide 
range  of  stakeholders  for  feedback.  The  final  document 
represents  many  hours  of  intense  and  open  discussion  in 
which  the  focus  remained  addressing  the  primary  task  of 
providing  students  with  communication  access  based  on  a set 
of  minimum  standards  for  interpreting  in  an  educational 
setting. 

Rural  Settings  The  preface  would  not  be  complete  without  referring  to  the 

needs  of  the  rural  communities  in  Alberta.  The  belief  of  the 
advisory  group  is  that  all  Albertans  have  equal  rights  and 
needs  in  communication  access.  Therefore  the  advisory  group 
recommends  that  the  standards  in  the  document  should  be 
applied  consistently  across  the  province.  This  province-wide 
coverage  will  necessitate  the  allocation  of  resources  to  enable 
the  standards  to  be  successfully  implemented  whether  the 
student  be  in  a rural  or  urban  setting. 

J.  McLaughlin,  Co-Chair  I.  Kershaw,  Co-Chair 

October  1993 
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Introduction 


Mission 


Communication 

Access 


Research 


Purpose 


Introduction 


To  develop  standards  to  ensure  that  d/Deafand  Hard  of 
Hearing  students  have  qualified  interpreters  in  an 
educational  setting. 

Every  student  has  a right  to  effective  communication  in  all 
educational  settings.  This  document  addresses  the  issue  of 
effective  communication  and  the  establishment  of  interpreting 
standards  for  d/Deaf  and  Hard  of  Hearing  students  from  Early 
Childhood  Services  (ECS)  to  grade  12. 


Recent  research  by  Schein,  Mallory,  and  Greaves  (1991) 
included  a survey  of  school  districts’  use  of  interpreters  in 
Alberta  which  revealed  that  interpreters  were  working  with  a 
variety  of  job  titles,  including  teacher  aide,  signing  aide, 
special  education  aide,  and  interpreter/program  aide.  They 
were  also  being  asked  to  perform  a variety  of  non-interpreting 
tasks  such  as  tutoring,  counselling,  classroom  management, 
and  activities  commonly  associated  with  classroom  aides.  The 
results  of  the  survey  strongly  support  the  need  for  Alberta- 
wide interpreting  standards. 


The  purpose  of  this  document  is  to  assist  staff  in  educational 
settings  (ECS  to  grade  12)  in  the  hiring,  supervision,  and 
coordination  of  interpreters  for  d/Deaf  and  Hard  of  Hearing 
students  with  a view  to  ensuring  that  these  interpreters  provide 
appropriate  services,  are  competent,  and  meet  acceptable 
standards.  It  is  also  intended  to  assist  in  the  development  of 
job  descriptions  for  interpreters  in  educational  settings  so  that 
administrators,  teachers,  students  and  interpreters  have  clarity 
about  the  role  of  the  interpreter. 
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Introduction 


Interpreter's 

Function 


Province-wide 

Standards 


Evaluation 


The  function  of  an  interpreter  is  to  facilitate  communication 
between  two  or  more  people  who  do  not  share  the  same 
language,  culture,  or  communication  method.  The  choice  of 
language  or  communication  method  will  be  subject  to  the 
communication  policy  of  the  educational  jurisdiction  and  the 
decisions  of  the  educational  team.  Interpreters  who  have 
strong  skills  in  American  Sign  Language  and  English  with 
solid  interpreting  abilities  can  accommodate  student 
communication  preferences  and/or  school  policies.  The 
adoption  of  the  attached  standards  will  ensure  the  provision  of 
accurate  and  meaningful  interpretation. 

It  is  important  to  understand  that  access  to  a skilled  and 
qualified  interpreter  is  an  essential  element  for,  but  not  a 
guarantee  of,  student  growth  and  educational  achievement. 


Based  on  the  belief  that  all  students  in  Alberta  should  have 
equal  access,  these  standards  should  apply  to  all  school 
jurisdictions  in  Alberta.  In  order  to  achieve  this,  the  unique 
and  specific  needs  of  each  community  will  have  to  be 
addressed. 


The  standards  should  be  continuously  reviewed  and  evaluated 
by  all  stakeholders  to  assess  their  appropriateness  and 
effectiveness. 
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Standards 


Title 


Role 


Responsibilities 


Standards 

Interpreters  working  in  the  educational  setting  are  first  and 
foremost  interpreters.  They  may  perform  different  tasks  from 
community  interpreters,  but  without  interpreting  skills  — oral 
or  sign  — they  cannot  function  as  part  of  an  educational  team. 
Therefore  it  is  recommended  that  the  job  title  “Interpreter”  be 
used  for  those  interpreting  in  the  educational  setting.  This  does 
not  diminish  the  role  of  interpreters  in  the  educational  setting 
and  also  does  not  differentiate  from  interpreters  working  in 
other  settings. 


An  interpreter  in  an  educational  setting  is  a member  of  a 
school’s  educational  team  with  the  specific  responsibility  of 
providing  communication  access  between  d/Deaf  and  Hard  of 
Hearing  individuals  and  others.  For  example,  a sign  language 
interpreter  facilitates  communication  by: 

O interpreting  spoken  messages  through  the  use  of  sign 
language; 

P>  and  interpreting  signed  messages  through  the  use  of 
spoken  language. 

An  interpreter  in  an  educational  setting  participates  on  an 
educational  team  by  commenting  on  the  interpreting  process 
and  contributing  to  the  discussion  of  the  appropriateness  of 
interpreting  services  within  a particular  situation. 


Interpreting  should  take  precedence  over  other  responsibilities 
that  may  be  defined  in  an  interpreter’s  job  description. 
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Standards 


The  responsibilities  of  an  interpreter  in  an  educational  setting 
are: 

p>  interpreting  signed  and  spoken  messages; 

P>  participating  on  the  school’s  educational  team  for  d/Deaf 
and  Hard  of  Hearing  students; 

P>  interpreting  in  instructional  situations  including  student- 
to-student  dialogue; 

P>  and  interpreting  in  non-instructional  situations  such  as 
guidance  and  counselling  sessions,  tutorials,  assemblies, 
parent/student  meetings,  field  trips,  extracurricular 
activities  and  any  other  situation  requiring 
communication. 

Responsibilities  may  also  include  such  other  duties  (e.g., 
preparation  work  for  interpreting  assignments,  educating 
others  about  interpreting)  as  are  appropriate  to  the  interpreter’s 
abilities  and  are  consistent  with  the  interpreter’s  role  as  a 
provider  of  communication  access. 

The  main  responsibility  of  an  interpreter  is  to  interpret. 
Provisions  should  be  made  for  interpreters  to  acquire 
familiarity  with  the  material  being  taught;  such  provisions 
should  include  reading  of  instructional  materials  prior  to  the 
interpreting  assignment  (e.g.,  videos,  films,  class 
presentations,  etc.),  and  having  discussions  with  the  instructor. 
When  interpreting,  an  interpreter  should  not  be  called  upon  to 
perform  non-interpreting  tasks. 
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Standards 


Qualifications 


Ethics 


Qualified  interpreters  should  have  successfully  completed  an 
established  interpreter  training  program  (see  appendix  F). 
Upon  completion  of  this  program  the  interpreter  should  be 
able  to  demonstrate  knowledge  and  skills  in  the  following 
areas: 

P>  American  Sign  Language  (see  appendix  C) 
to  English 

P>  Ability  to  interpret  (as  evidenced  through  a screening 
committee  comprised  of  d/Deaf  and  Hard  of  Hearing 
professionals  and  representatives  from  professional 
interpreting  organizations) 

P>  All  aspects  of  interpreting  including  factors  influencing 
the  effectiveness  of  interpreting 
O AVLIC  Code  of  Ethics 
P>  Cultural  diversities  (see  appendix  B) 

In  addition,  a basic  understanding  of  the  following  is 
necessary  for  an  interpreter’s  overall  ability  to  function  in  a 
school  setting: 

P>  Physical,  educational,  social,  and  emotional 

considerations  for  d/Deaf  and  Hard  of  Hearing  children 
P>  Impact  of  language  on  the  education  of  d/Deaf  and  Hard 
of  Hearing  children 

P>  Basic  principles  of  educational  practices,  the  role  of 
support  services,  and  an  interpreter’s  role  as  part  of  an 
educational  team 


Interpreters  in  educational  settings  should  demonstrate 
knowledge  of  and  adherence  to  the  AVLIC  Code  of  Ethics  as 
applicable  in  the  school  environment. 
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Standards 


Orientation  to 
interpreting 


Interpreters  should  comply  with  performance  standards, 
policies,  practices,  and  regulations  that  may  be  specific  to  the 
school  district  in  which  they  are  interpreting. 

Of  particular  importance  to  interpreters  in  an  educational 
setting  are  the  following  ethical  principles: 

t>  Confidentiality.  Interpreters  may  not  discuss  or  in  any 
way  reveal  information  gathered  in  the  course  of 
interpreting.  Exceptions  to  this  principle  may  occur  when 
interpreters  are  participating  on  a student’s  educational 
team  and  their  input  is  needed  on  the  interpreting  process 
and  discussions  of  the  appropriateness  of  interpreting 
services  within  a particular  situation. 

O Special  consideration.  When  an  interpreter  has  acquired 
knowledge  pertaining  to  child  abuse,  drug/alcohol  use  or 
possession,  and  any  other  activity  which  poses  a threat  to 
the  safety  of  the  students  and  others,  then  the  interpreter 
may  be  required  by  law,  as  well  as  principle,  to  report 
such  instances  to  the  proper  authorities. 

P>  Conflict  of  interest.  Interpreters  should  use  discretion  in 
accepting  assignments  outside  of  school  for  the  same 
students  they  serve  in  the  school. 


In  order  for  successful  interpretation  to  take  place,  it  is 
necessary  for  everyone  (staff,  students,  parents,  administrators, 
etc.)  involved  with  the  d/Deaf  and  Hard  of  Hearing  student  to 
undergo  orientation  as  to  their  role  and  responsibilities  with 
respect  to  communication  access. 
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Standards 


Hiring 


Job  Description 


Recruitment  and 
Screening 


When  hiring,  school  districts  should  hire  only  qualified 
interpreters  who  are  able  to  facilitate  students’  communication 
within  instructional  and  non-instructional  situations.  Where 
personnel  lack  experience  and  expertise  in  assessment  of 
interpreting  skills  and  hiring  of  interpreters,  school  districts 
should  obtain  input  from  an  outside,  qualified  consultant  with 
expertise  in  the  area  of  interpreting  (see  Appendix  E). 


Job  descriptions  for  the  position  of  interpreter  in  an 
educational  setting  should  be  in  place  prior  to  the 
announcement  of  the  position  (see  Appendix  B for  sample  job 
description).  The  job  description  should  reflect  the  education 
and  communication  needs  of  the  d/Deaf  and  Hard  of  Hearing 
students  for  whom  an  interpreter  is  being  hired. 

Job  descriptions  should  include  the  title,  a listing  of  roles  and 
responsibilities,  qualifications  required,  type  and  length  of 
employment  (e.g.,  full  or  part-time,  permanent  or  temporary), 
salary  range,  and  supervision  arrangements.  The  job 
description  should  also  reflect  the  standards  and  skills  referred 
to  in  this  document. 


To  increase  the  chance  that  the  best  available  candidate  is 
selected,  school  districts  should  make  extensive  use  of 
professional  and  community  sources  for  recruiting  assistance. 
Additional  expenses  arising  from  using  outside  assistance 
should  be  covered  by  the  school  board.  For  identifying 
prospective  candidates,  school  districts  can  gain  assistance 
from  interpreter  training  programs,  interpreter  service 
agencies,  professional  organizations,  the  Alberta  School  for 
the  Deaf,  school  programs  presently  employing  interpreters, 
professional  journals  and  newsletters  (see  Appendix  E). 
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Standards 


Scheduling 


Remuneration 


Applications  should  be  screened  by  qualified  staff  or 
consultants  who  have  experience  and  knowledge  about 
interpreting  in  an  educational  setting.  When  feasible, 
screening  should  also  include  review  by  d/Deaf  or  Hard  of 
Hearing  individuals  knowledgeable  about  interpreting  in  an 
educational  setting  and  able  to  assess  the  interpreter’s  skills. 
Videotapes  may  be  used  in  the  evaluation  process,  provided 
that  arrangements  are  made  for  the  d/Deaf  or  Hard  of  Hearing 
evaluators’  comprehension  of  the  audio  portion. 


Consideration  in  the  scheduling  of  interpreting  assignments 
should  include  preparation  time  and  length  of  interpreting 
period.  Scheduling  should  provide  interpreters  with  time  to 
prepare  for  interpreting  complex  topics  or  intense 
presentations.  Continuous  interpreting  over  long  periods  of 
time  (e.g.,  40  - 60  minutes)  increases  fatigue  with  a 
corresponding  decrease  in  effectiveness.  Therefore,  a 5 - 10 
minute  break  should  be  scheduled  for  each  hour  of 
interpreting. 

When  a lecture  or  presentation  is  expected  to  be  intense  or 
exceed  one  hour  without  a break,  two  interpreters  working  as 
a team  should  be  scheduled.  Consideration  should  be  given  to 
health  issues  such  as  repetitive  strain  injuries  (e.g.,  carpal 
tunnel  syndrome)  which  have  a strong  relationship  to 
prolonged,  intense  interpreting. 


Interpreters  in  an  educational  setting  should  be  compensated 
and  receive  benefits  that  reflect  their  responsibilities, 
education,  professional  preparation  including  level  of 
certification  as  an  interpreter,  experience,  and  skills. 
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Standards 


A classification  system  is  needed  that  is  separate  from  that  of 
either  teachers  or  other  classroom  personnel.  A clear 
distinction  needs  to  be  made  between  the  roles  and 
remuneration  of  interpreters  and  aides.  Benefits  packages 
should  be  consistent  with  those  of  other  school  employees. 

The  pay  scale  for  interpreters  should  reflect  their  assignment 
load,  proficiency  in  interpreting,  and  length  of  on-the-job 
experience.  Overall  degree  of  expertise  should  also  be  taken 
into  consideration. 

To  enhance  the  quality  and  consistency  of  interpreting 
services,  school  districts  with  d/Deaf  and  Hard  of  Hearing 
students  should  place  a high  priority  on  hiring  interpreters  on  a 
salaried  full-time  basis. 

A system  and  procedure  should  be  established  for  substitute 
interpreting  coverage  for  situations  when  the  assigned 
interpreter  is  unavailable.  This  may  include  a pre-approved  list 
of  individuals  who  meet  the  necessary  criteria  for  employment 
as  interpreters. 

A policy  should  be  developed  for  part-time  interpreters  hired 
on  an  hourly  basis.  This  policy  should  include  guidelines  for  a 
guaranteed  work  week  with  overtime  provisions,  employee 
benefits  commensurate  with  their  experience  and  similar  to 
that  of  other  part-time  professionals  working  in  the  same 
school  district,  and  a severance  agreement. 

Part-time  interpreters  are  to  be  adequately  compensated  if  a 
d/Deaf  and  Hard  of  Hearing  student  does  not  appear  for  a 
class  or  if  there  are  any  other  significant  changes.  This 
compensation  should  be  stipulated  in  a school  district’s  policy. 
Possible  compensation  might  include  a guaranteed  work  week 
or  a flat  rate  agreed  upon  by  the  interpreter  and  school  district 
at  the  time  of  hiring  or  contract  negotiations. 
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Supervision  Each  local  school  district  having  d/Deaf  and  Hard  of  Hearing 
students  who  use  interpreting  services  should  designate  an 
individual  with  responsihilities  for  supervision  of  interpreting 
services  and  personnel.  This  supervisor  should  have 
demonstrated  expertise  in  the  area  of  interpreting  in  an 
educational  setting  (see  Appendix  H). 

In  some  school  districts,  especially  those  where  only  a single 
interpreter  might  be  employed,  it  might  be  impractical  for  the 
supervisor  to  possess  relevant  expertise  relating  to 
interpreting.  In  these  situations  outside  expertise  should  be 
obtained  (see  Appendix  E for  a list  of  resources). 
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Recommendations 


In  pursuit  of  achieving  a consistent  high  level  of  interpeting 
services  for  d/Deaf  and  Hard  of  Hearing  children  in 
educational  settings  across  the  province,  the  following 
recommendations  are  made: 

1 .1  That  the  standards  identified  in  this  document  be  adopted 
by  Alberta  Education  and  all  school  boards,  and  that  a 
strategy  for  implementation  and  the  allocation  of 
adequate  resources  be  introduced  immediately. 

1 .2  That  school  districts  develop  a strategy  for  immediate 
implementation  with  the  achievement  of  all  standards 
within  three  years. 

1 .3  That  Alberta  Education  and  school  boards  establish  a 
monitoring  system  with  sufficient  designated  and 
qualified  inspectors  to  ensure  compliance  with  the 
standards. 

1.4  That  there  be  a review  and  evaluation  system  established 
that  will  include  stakeholders  to  monitor  and  amend  the 
standards. 

1.5  That  school  districts  provide  opportunities  for 
professional  development  with  particular  emphasis  on 
assisting  existing  staff  to  meet  the  standards  stated  in  this 
document. 

1 .6  That  school  districts  develop  an  ongoing  orientation 
program  for  all  staff,  students,  teachers,  administrators, 
aides,  school  board  officials  and  parents  on  the  role  and 
use  of  interpreters  in  an  educational  setting. 
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1.7  That  school  districts  research  and  review  the  use  of  other 
communication  support  systems.  This  to  include,  among 
others,  manual/computerized  note  taking,  assistive 
listening  devices,  TTY’s,  and  other  forms  of  sign 
communication  systems. 


During  the  process  of  research  and  community  consultation  it 
became  abundantly  clear  that  there  were  many  other  issues 
relating  to  the  education  of  d/Deaf  and  Hard  of  Hearing 
students  that  were  causing  significant  concern.  While  these 
issues  were  outside  the  mandate  of  the  project  it  was  deemed 
appropriate  to  recognize  and  identify  them  for  future 
consideration.  The  supplementary  recommendations  are  as 
follows: 

2.1  That  a comprehensive  review  of  the  education  of  d/Deaf 
and  Hard  of  Hearing  students  be  undertaken  by  Alberta 
Education. 

2.2  That  how  a child  acquires  literacy  through  sign  language 
be  examined  by  University  of  Alberta  and  Alberta 
Education  (see  Appendix  E - Government  of  Ontario 
review). 
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Alternative 

Communications 

Recommendation 

4.2 


In  recognition  of  the  complexity  of  issues  surrounding 
interpreters  in  the  educational  system,  including  their 
qualifications  and  duties,  Alberta  Education  and  the  Premier’s 
Council  will  initiate  a consultation  process  involving 
interpreters,  educators.  Deaf  people  and  parents.  This  will 
begin  in  1992. 


The  purpose  would  be  to  resolve  issues  of  communication 
support  like  the  following,  in  order  to  provide  a quality  and 
responsive  service: 


P>  what  educational  situations  require  the  services  of  a 
qualified  interpreter  rather  than  a teacher  aide  who 
provides  communication  assistance  (sometimes  referred 
to  as  a communication  aide); 

P>  the  employment  relationship  between  interpreter  and 
student/teacher/principal,  and  others  within  the  school; 

O supervision  and  evaluation  of  interpreters  and  other 
providers  of  communication  assistance; 

P>  training  and  support  for  interpreters  and  other  providers 
of  communication  assistance; 

P>  training  for  students  and  teachers  in  how  to  use 
interpreters  effectively;  and 

P>  completeness  of  service  guidelines  that  specify  when  and 
what  must  be  interpreted  within  the  school  setting  or  as 
part  of  a school  activity. 
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Appendix  B 


Job  Title:  Interpreter 
Position  Summary 

The  interpreter’s  primary  function  is  to  provide  interpreting 
services  for  d/Deaf  and  Hard  of  Hearing  students,  classmates 
and  educational  staff  in  the  regular  daytime  programs.  Other 
duties  that  may  be  performed  when  not  required  to  provide 
interpreting  may  include  participation  in  meetings  as  a 
member  of  the  educational  team. 

Position  Duties  and  Responsibilities 

The  interpreter  will: 

p>  provide  interpreting  for  d/Deaf  and  Hard  of  Hearing 
students,  classmates  and  educational  staff; 

P>  where  qualified,  tutor  (under  the  direction  of  a teacher) 
when  interpreting  is  not  required; 

P>  participate  in  educational  team  meetings,  including  the 
development  and  review  of  progress  on  the  Individual 
Education  Plan,  providing  insight  on  the  success  of 
communication  strategies; 

P>  provide  interpreting  for  extra-curricular  activities  and 
parent  meetings  when  necessary; 

P>  provide  interpreting  for  other  needs  that  may  arise; 

P>  prepare  for  classroom  interpreting  (familiarization  with 
vocabulary  and  concepts),  and  other  duties  as  determined 
with  the  supervisor; 

O and,  if  uncertified,  pursue  professional  development  as  a 
means  of  achieving  AVLIC  Canadian  Evaluation  System 
(CES)  certification. 
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Supervision 

The  interpreter  will  report  to  the  Interpreter  Coordinator  and/ 

or  an  outside  consultant  regarding  interpreting  skills. 

Qualifications  (required) 

C>  Graduation  from  a recognized  interpreter  training 
program  (ITP) 

P>  Ability  to  interpret  (as  evidence  through  a screening 
committee  comprised  of  Deaf  Community  members  and 
representatives  from  professional  interpreting 
organizations) 

P>  Holds  active  membership  in  the  provincial  and  national 
interpreter  associations 

Or  all  of  the  following: 

P>  Fluency  in  English/French  and  American  Sign  Language 
(ASL)/La  langue  des  signes  due  Quebec  (LSQ) 

P>  Knowledge  of  AVLIC  Code  of  Ethics 

P>  Ability  to  interpret  (as  evidenced  by  a screening 

committee  comprised  of  Deaf  Community  members  and 
members  of  professional  interpreting  organizations) 

P>  Knowledge  and  understanding  of  Deaf  culture  (see 
Appendix  C) 

p>  Holds  active  membership  in  the  provincial  and  national 
interpreter  organizations 

Qualifications  (Recommended) 

P>  Certification  from  AVLIC  or  Registry  of  Interpreters  of 
the  Deaf  (RID).  If  uncertified  at  the  time  of  hiring,  it  is 
recommended  that  the  candidate  be  required  to  enter  the 
Canadian  Evaluation  System  within  five  years. 


19 


Standards  for  Interpreting  in  Educational  Settings 


Appendix  C 


Appendix  C 

Definitions  American  Sign  Language 

“American  Sign  Language  is  a visual-gestural  language 
created  by  Deaf  people  and  used  by  approximately  one-half 

million  Deaf  Americans  and  Canadians  of  all  ages The 

units  of  American  Sign  Language  are  composed  of  specific 
movements  and  shapes  of  the  hands  and  arms,  eyes,  face,  head 
and  body  posture.  These  movements  or  gestures,  then,  serve 

as  the  ‘words’  and  ‘intonation’  of  the  language Since 

American  Sign  Language  uses  body  movements  instead  of 
sound,  ‘listeners’  or  receivers  use  their  eyes  instead  of  their 
ears  to  understand  what  is  being  said.  And  because  all 
linguistic  information  must  be  received  through  the  eyes,  the 
language  is  carefully  structured  to  fit  the  needs  and  capabilities 
of  the  eyes.” 

(Source:  American  Sign  Language:  A Look  At  Its  History, 
Structure  and  Community  by  Charlotte  Baker  and  Carol 
Padden) 

Provincial  governments  in  Alberta,  Ontario  and  Manitoba 
have  recognized  American  Sign  Language  (ASL)  as  the 
language  of  the  Deaf.  Alberta  and  Ontario  support  ASL  as  a 
language  of  instruction  within  the  school  system. 

English  Ordered  Signing 

This  is  a generic  term  referring  to  sign  communication 
systems  that  use  grammar  and  sentence  structures  that  more 
closely  resemble  those  of  spoken  English. 
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Deaf  Culture 

“Deaf  Culture’s  most  distinct  feature  is  American  Sign 
Language  (ASL).  If  one  regards  culture  as  providing  the 
means  of  adapting  to  the  environment,  then  sign  language 
exemplifies  the  genius  of  Deaf  people:  it  provides  for  rapid, 
efficient  communication  without  the  use  of  sound  and  with  no 
special  devices  or  bodily  modifications.” 

“In  the  Deaf  community,  ASL  dominates  as  the  preferred 
language.  Its  grammar  and  vocabulary  are  distinct  from 
English.  But  only  recently  has  ASL  has  been  accorded  the 
status  of  an  independent  language.” 

(Source:  At  Home  Among  Strangers  by  Jerome  D.  Schein) 


Interpreter 

Sign  Language  Interpreters,  or  Visual  Language  Interpreters, 
are  individuals  who  possess  specialized  training  and  education 
in  order  to  provide  interpreting  services.  Their  education  and 
training  includes  the  study  of  American  Sign  Language,  Deaf 
Culture,  English,  and  interpretation  theory  and  practice.  Their 
role  is  one  of  facilitating  communication  between  Deaf  and 
hearing  people,  and  mediating  language  and  culture.  The 
profession  of  interpreting  is  governed  by  a code  of  ethics 
ensuring  confidentiality,  integrity  and  impartiality. 
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Educational  Team 

The  Educational  Team  for  the  purposes  of  this  document 
consists  primarily  of  the  following: 

P>  Classroom  Teacher 
O School  Administration 
P>  Teacher  of  the  d/Deaf/Hard  of  Hearing 
P>  Interpreter 
P>  Parents 

Other  participants  of  the  team  would,  depending  on  the 
situation,  include: 

E>  d/Deaf  student 

O Member  of  the  d/Deaf  and/or  Hard  of  Hearing 
Community 

O Speech  Language  Pathologist 
C>  Counsellor 
P>  Occupational  Therapist 
C>  Audiologist 

Depending  on  the  need  and  circumstances,  other  specialists 
may  be  involved. 
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AVLIC  Code  of  Preamble 
Ethics 

The  purpose  of  the  following  code  of  ethics  is  to  provide 
guidelines  for  interpreters  and,  in  doing  so,  to  ensure  quality  of 
service  for  all  people  receiving  the  service.  The  concepts 
presented  herein  are  essential  for  developing  and  maintaining 
professional  standards.  The  following  definitions  have  been 
included  in  order  to  clarify  terminology  referred  to  in  this 
document: 

P>  An  interpreter  is  one  who  facilitates  communication 
between  persons  who  do  not  share  the  same  language. 

P>  Visual  Language  is  a language  or  a language  mode  based 
on  the  use  of  sight.  It  includes  ASL,  LSQ,  sign  systems, 
speech  reading  and  elements  of  gesture. 

P>  Audible  Language  is  a language  or  language  mode  based 
on  the  use  of  sound.  It  includes  English,  French,  and 
other  spoken  languages. 

P>  Discretion  is  the  use  of  judgment  cultivated  by 
professional  training  and  experience. 

As  with  any  ethical  code  it  is  anticipated  that  time  will  modify 
the  understanding  of  the  role  of  interpreters.  With  this  in  mind, 
one  should  constantly  strive  toward  professional  advancement. 
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1 . The  Visual  Language  Interpreter  will  keep  all  assignment 
related  information  strictly  confidential.  It  takes  a 
minimum  amount  of  information  to  identify  the  parties 
involved  in  an  interpreted  situation.  An  interpreter  will 
not  reveal  identifying  information  about  any  interpreting 
assignment.  In  certain  situations  the  interpreter  functions 
as  part  of  a professional  team.  In  such  cases  the 
interpreter  will  use  discretion  when  discussing  team 
assignments.  In  cases  where  information  from  an 
interpreted  situation  is  public  knowledge,  the  interpreter 
will  again  use  discretion  in  discussing  the  same.  When  an 
interpreter  is  functioning  in  any  other  capacity  (i.e. 
lecturer,  trainer,  advocate)  and  wishes  to  share  actual 
experiences  of  an  interpreted  situation,  she/he  will  not 
reveal  any  identifying  information. 

2.  The  Visual  Language  Interpreter  will  render  the  message 
by  faithfully  conveying  its  content  and  spirit.  The 
interpreter  will  transmit  everything  in  the  manner  in 
which  it  is  intended.  This  is  especially  difficult  when  the 
interpreter  disagrees  or  feels  uncomfortable  with  what  is 
being  expressed.  If  the  interpreter’s  own  feelings  interfere 
with  rendering  the  message  accurately,  she/he  will  advise 
the  persons  involved  and  withdraw,  when  possible,  from 
the  situation. 

3.  The  Visual  Language  Interpreter  will  not  counsel,  advise, 
or  interject  personal  opinions  related  to  the  interpreted 
assignment.  Just  as  an  interpreter  will  not  omit  anything, 
she/he  will  not  add  to  the  situation,  even  when  requested 
to  do  so  by  the  person(s)  involved.  The  interpreter  is 
present  in  a given  situation  solely  to  facilitate 
communication. 
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4.  The  Visual  Language  Interpreter  will  use  the  preferred 
language  of  the  person(s)  for  whom  she/he  is  interpreting. 
It  is  important  for  the  interpreter  and  the  person(s) 
receiving  the  service  to  spend  some  time  adjusting  to  one 
another’s  way  of  communicating  prior  to  the  interpreted 
assignment.  While  working  from  audible  to  visual 
language,  the  interpreter  will  communicate  in  the  manner 
preferred  by  the  person(s)  receiving  the  service.  While 
working  from  a visual  language  to  an  audible  language 
the  interpreter  will  use  a compatible  spoken  interpretation 
of  the  visual  language. 

5.  The  Visual  Language  Interpreter  will  accept  assignments 
using  discretion  with  regard  to  the  interpreting  skills 
required,  the  setting,  and  the  person(s)  involved.  The 
interpreter  will  only  accept  assignments  for  which  she/he 
is  qualified.  The  interpreter  will  generally  refrain  from 
interpreting  in  settings  where  the  involvement  of  family 
members,  personal  friends,  or  close  professional 
associates  may  affect  the  quality  of  service. 

6.  The  Visual  Language  Interpreter  will  approach  the  matter 
of  compensation  in  a fair  and  equitable  manner.  An 
interpreter  will  be  knowledgeable  about  fees  which  are 
appropriate  to  the  profession,  and  be  informed  about  the 
current  suggested  fee  schedules.  When  services  are 
rendered  and  remuneration  is  not  forthcoming,  discretion 
will  be  used  when  attempts  are  made  to  secure  payment. 
There  are  circumstances  when  it  is  appropriate  for  an 
interpreter  to  render  service  without  charge.  This  will  be 
done  with  discretion.  When  considering  gratis  services, 
the  livelihood  of  other  interpreters  will  not  be 
jeopardized. 
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7.  The  Visual  Language  Interpreter  will  conduct  herself/ 
himself  in  all  phases  of  interpreting  situations  in  a manner 
befitting  the  profession. 

8.  The  Visual  Language  Interpreter  will  strive  to  further 
individual  knowledge  and  skill  in  order  to  maintain  high 
professional  standards. 
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Alberta  Association  of  the  Deaf 
Box  1133 

Edmonton,  Alberta  T5J  2M1 

The  Alberta  Chapter  of  the  Registry  of  Interpreters  for  the 
Deaf  (ACRID) 

6240  - 113  Street 
Edmonton,  Alberta  T6H  3L2 

Alberta  College 
Interpreter  Referral  Service 
10041  - 101  Street 
Edmonton,  Alberta  T5J  0S3 
(403)  429-1939  (v/tty) 

Alberta  Cultural  Society  of  the  Deaf 
5935  - 148  Avenue 
Edmonton,  Alberta  T5A  IVl 

Alberta  School  for  the  Deaf  (ASD) 

6240-  113  Street 
Edmonton,  Alberta  T6H  3L2 
(403)  422-0244  (v/tty) 

Association  of  Visual  Language  Interpreters  of  Southern 
Alberta  (AVLISA) 

63  Cornell  Road  N.W. 

Calgary,  Alberta  T2L0L4 
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Canadian  Cultural  Society  of  the  Deaf 
House  144, 11337  - 61  Avenue 
Edmonton,  Alberta  T6H  1M3 
(403)  436-2599  (tty) 

CONNECT  SOCIETY 
St.  Andrew  School,  West  Entrance 
11342  - 127  Street 
Edmonton,  Alberta  T5M0T8 
(403)  454-9581  (v/tty) 

Creative  Employment  Services 
#210  1305-  11th  Avenue  S.W. 

Calgary,  Alberta  T2G  0Z6 
(403)  229-3010  (v) 

(403)  229-2925  (tty) 

Deaf  and  Hard  of  Hearing  Services  (DHHS) 

63  Cornell  Road  N.W. 

Calgary,  Alberta  T2L  0L4 
(403)  282-1201(v) 

(403)  282-9494  (tty) 

Distinctive  Employment  Counselling  Services  of  Alberta 
#204  - 10010  107a  Avenue 
Edmonton,  Alberta  T5H4H8 
(403)  420-1745  (v/tty) 

Edmonton  Association  of  the  Deaf 
Box  456 

Edmonton,  Alberta  T6J  2L4 
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Grant  MacEwan  Community  College  Interpreter  Training 
Program  (GMCC ITP) 

10700  - 104  Avenue 
Edmonton,  Alberta  T5J  4S2 
(403)  497-4068  (tty) 

(403)  497-4040  (v) 

Interpreting  Consolidated 
Attn:  Dr.  Marty  Taylor 
10216-90  Street 
Edmonton,  Alberta  T5H  ISl 
(403)  424-3683 

Western  Canadian  Centre  for  Specialization  in  Deafness 
(WCCSD) 

University  of  Alberta 
6-102  Education  North 
Edmonton,  Alberta  T6G  2E1 
(403)492-1141  (tty) 

(403)  492  5213  (v) 

A Review  of  the  Literature  on  the  Effective  Use  of  Native  Sign 
Language  on  the  Acquisition  of  Majority  Language  by 
Hearing  Impaired  Students 
Ontario  Ministry  of  Education,  October  89 
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Guide  to  Teecher  The  teacher  needs  to  understand  the  role  of  interpreters  in 
Responsibilities  o^^er  to  facilitate  the  effective  use  of  interpreting  services.  The 

classroom  teacher; 

P>  ensures  interpreters  have  access  to  all  materials  necessary 
for  adequate  preparation; 

p>  needs  to  be  available  on  a regular  basis  for  consultation 
and  collaborative  planning  with  the  interpreters; 

P>  in  collaboration  with  the  interpreter  ensures  that  the 
student  is  able  to  make  effective  use  of  interpreting 
services; 

P>  respects  the  individuality  of  the  d/Deaf  or  Hard  of 

Hearing  student,  while  maintaining  the  same  expectations 
for  behavior  and  performance  for  all  students; 

P>  and  accepts  responsibility  for  classroom  management  of 
all  students  including  d/Deaf  and  Hard  of  Hearing 
students. 
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Guide  to  Student 
Responsibilities 


Appendix  G 

The  following  suggestions  are  adapted  from  The  Use  of  an 

Interpreter  in  an  Interpreter  in  an  Educational  Setting  - 

Guidelines  and  Standards  produced  by  Alberta  Education 

(page  23).  They  are  designed  to  help  students  work  with  their 

interpreters  and  classroom  teachers. 

The  d/Deaf  and  Hard  of  Hearing  students  should: 

O be  aware  that  they  have  the  right  to  have  qualified 

interpreters  and  the  right  to  appeal  if  they  feel  they  do  not 
have  such  access; 

O indicate  when  they  do  not  understand  the  speaker; 

C>  indicate  when  they  do  not  understand  the  interpreter’s 
signs,  so  the  interpreter  can  clarify  or  change  them; 

P>  direct  their  questions  to  the  teacher  or  person  with  whom 
they  are  communicating,  not  the  interpreter; 

face  the  group  or  person  with  whom  they  are 
communicating,  not  the  interpreter; 

P>  face  the  group  or  person  with  whom  they  are 
communicating  in  order  to  maintain  eye  contact; 

O be  aware  that  the  interpreter  will  voice  reasonable  signed 
communication  (e.g.,  conversations  taking  place  during 
class  time); 

P>  make  the  interpreter  aware  if  the  conversation  is  private; 
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P>  accept  responsibility  for  examination  performance; 

P>  and  be  aware  that  personal  conversations  with  interpreters 
should  not  interfere  with  class  work. 
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